commented that I was very clear and that they knew how to write for "Monahan."
5 What I did not know, but found out sometime later, was that my teaching perspective was very traditional. I taught a productcentered classroom employing the textual perspective of teaching students how to write. 6 Over the years, my teaching perspective has changed and has come to incorporate different perspectives or theories for teaching legal skills. After directing a judicial externship program, I decided to focus more on the context of legal practice and, therefore, to employ the social perspective of teaching both to legal writing and to clinic courses. 7 This article, which arises from my experience in teaching legal skills, both in the context of legal writing and clinical courses, analyzes different pedagogical approaches for teaching legal skills.
The purpose of this article is to propose a unified perspective of teaching legal skills courses and to show how mastery of legal skills progressively educates students from the initial academic experience in legal writing to the threshold of practice in a clinical program. This paper concentrates on skills teaching in legal writing and judicial externship courses. Specifically, this article will: (1) identify the legal skills taught in legal writing and judicial externship courses; (2) discuss 5. While it is somewhat humorous for students to "psyche out" their professors, from a serious perspective, their ability to do so corresponds to an understanding of audience and purpose. See Teresa Godwin Phelps, The New Legal Rhetoric, 40 Sw. L.J. 1089, 1092 (1986) (stating that "if we describe legal writing as professional writing that has specific and and [sic] definable aims and audiences, then we can define good legal writing as writing that effectively fulfills its aim and meet its audience's needs"); see also Gopen, supra note 2, at 340-41, (discussing the difficulty of writing for hostile audiences in the legal profession). The "hostile audience" includes senior partners, judges, or opposing counsel, all of whom read the text with a view towards its deficiencies or vulnerabilities.
Id.
6. See Kearney & Beazley, infra note 41, at 888 (discussing the product method of teaching writing); Kissam, infra note 41, at 138-39 (same); Phelps, supra note 5, at 1092-93 (describing the textual perspective as applied to legal writing).
7. See Menkel-Meadow, supra note 1, at 556-58 (discussing the micro and macro theories of lawyering within the context of clinical teaching).
Menkel-Meadow summarizes these theories as: "micro theories, which focus on the role and behaviors of the individual lawyer, and macro theories, which focus on the lawyer's interaction with the legal system, and the impact of lawyers on the larger world." Id. at 556. My teaching within the clinical context of a judicial externship program focused very much on these theories. For example, I explored the extern's role and the process of becoming a lawyer (issues corresponding to a micro theory of lawyering), and the descriptive context within which the extern learns and the influence of the legal profession on the extern and vice versa (issues corresponding to a macro theory of lawyering). These theories correspond very closely to the individual (micro) and social (macro) perspectives of teaching writing as discussed in section III of this article. different teaching approaches with a focus on the social perspective; and (3) introduce various teaching techniques that are effective methods of acculturating law students into the practice of law.
II. DESCRIPTION OF Two SKILLS-ORIENTED COURSES: LEGAL WRITING

AND JUDICIAL EXTERNSHIP
Legal writing and the judicial externship are courses in law school that focus primarily on the teaching of legal skills. Legal writing courses must cover certain fundamental concepts, including the mastery of writing particular legal documents, the use of authority, and proper citation form. However, these fundamental concepts are taught within the broader context of skills training. In fact, a legal writing course is the beginning of a law student's exposure to the skills needed for the effective practice of law.
Similarly, in judicial externship courses, knowledge of certain fundamental concepts is necessary for success. For example, a basic understanding of civil procedure and motion practice is helpful to a judicial extern. However, the overriding goal in an externship involves mastery of skills such as communication and time management.
While both courses impart a mastery of similar legal skills, they do so at different times in a law student's career and to different degrees. The following sections review the goals and content of the legal writing course and the judicial externship course from the perspective of developing skills education in law school.
A. Legal Writing
Most law schools offer a legal writing course or courses to teach students how to write objective and persuasive legal memoranda. Objective legal memoranda include an intra-office memorandum while persuasive legal memoranda include a trial or appellate court brief. Whether taught as a separate course or courses, or taught as part of a doctrinal course, instruction regarding the writing of the objective and persuasive memoranda usually takes place during the first year of law school. Additionally, many law schools offer instruction on legal drafting as part of a legal writing course or as part of a seminar in a particular area of the law." If the drafting course is breadth-oriented, it may address numerous documents such as a legislative statute, a will, a contract, various pleadings, and perhaps a client letter. If the course is depth-oriented, it may address a limited number of documents as they [Vol. 51:215 pertain to a particular area of the law. For example, in a seminar on employment discrimination, students might draft an employment contract, a pleading, or a client letter pertaining to litigation arising out of the employment relationship.
Generally, no matter how a law school curriculum addresses legal writing, formal instruction takes place predominantly during the first year. One of the goals of a legal writing course is to teach students how to write a particular kind of document, such as an objective memorandum, a persuasive memorandum, or a formally drafted document particular to a subject matter. 9 Each of these legal writing courses, although a skills-oriented course, also presents an opportunity to teach fundamental legal concepts just as a doctrinal course communicates the substantive concepts and rules of a specific area of law.' 0 For example, in a doctrinal course like contracts, students must first learn the body of contract law, its substantive rules and doctrines, before they can fully appreciate the policy and theory behind those laws. Similarly, in a legal writing course, students must be introduced to fundamental concepts and rules that distinguish legal writing as a field. Knowledge of these fundamental concepts is a preliminary step in a legal writing course where knowledge of the conventions of the law, such as a mastery of the body of legal writing 9. While courses such as advanced seminars with a writing requirement, moot court, trial advocacy, law reviews and journals, clinic courses, and counseling and negotiation courses continue to refine a student's legal writing ability throughout law school, formal instruction dedicated solely to writing is generally offered during the first year of law school. The legal writing textbooks recognize that their audience is the beginning law student. A brief look at the table of contents of these texts shows a consistent pattern of first chapters devoted to very basic material introducing the law student to the practice of 10. See Phelps, supra note 5, at 1101 (noting that legal writing is substantive, finding its source in the fields of composition and rhetoric). Phelps maintains that:
Legal writing can be taught: it is not remedial, but substantive. As long as legal writing is taught as process and with regard to rhetorical situations, it matters little whether the subject is taught as a separate course or as part of another firstyear course. By recalling rhetoric from exile in legal writing, as has been done in composition studies, we can redefine legal writing as something we do rather than some thing. We can re-vision legal writing as a verb rather than a noun and alter the way we teach legal writing as well as the way we see ourselves as legal writers.
Id.
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conventions, must precede their implementation." However, what are the fundamental concepts and rules of legal writing? Legal writing courses identify the following fundamental concepts: (1) the formal elements of different types of legal documents; (2) research and use of authority; and (3) proper citation form.
2
The first fundamental concept of legal writing is identifying the formal elements of a legal document. As stated previously, the primary goal in a legal writing course is to teach students how to master the writing of a specific document. Although students are taught the principles of analytical legal writing, as employed in an objective or persuasive memorandum, or the principles governing the drafting of a will, a contract, or other formal document, they first need to know what the form of the text should be so that they have some notion of where to begin. Legal writing textbooks often include sample documents illustrating effective analysis and textual format.
3 Although some legal documents may share common principles of writing (i.e. technique or purpose) they all look very different. 4 For example, a will is immediately distinguishable from a memorandum in support of a motion for summary judgment. An experienced lawyer would only have to look at the two documents to know which is the will and which is the brief. This is possible because legal documents have formulaic structural patterns that experienced lawyers easily recognize.' 5 Before students can learn how to master a particular kind of writing, they must understand the nature of the text they are about to write. In the study of literature, focusing on a genre and its conventions is helpful both to literary critics who seek to understand and analyze the text, and to creative writers who seek to emulate a text. Certain substantive knowledge is essential to identify genres in literature. For example, tragedy is distinguished from other genres by the nature of the hero, the tone, and the purpose of the piece. 6 Specifically, Ancient Greek tragedy 11. See Rideout & Ramsfield, supra note 1, at 66 (describing the law as "a discourse, constituted as a social practice and subject to its own set of discourse conventions, argumentative patterns, and interpretive strategies").
12. See generally CALLEROS, supra note 9 (stating that in most first year legal writing classes the topics include document format, citation form, and research strategy); NEUMANN, supra note 9 (same); SHAPO, supra note 9 (discussing traditional notions of research and citation strategy).
13. See, e.g., NEWMANN, supra note 9, at 419-79 (appending examples of an office memorandum, client letter, motion memorandum, appellant's brief, and appellee's brief).
14. LEAL, supra note 4, at 29-56 (describing and giving examples of the general format for common legal documents that are identifiable by their format alone).
15. takes its plot from myth, and follows the rise and fall of a great hero within the solemn context of antiquity, whereas Shakespearean tragedy follows the rise and fall of a hero in the context of the Renaissance. Additionally, although different texts within a given genre may vary depending upon circumstances and time, the structural elements of the text are fixed or defined by the genre. Therefore, within the genre of tragedy, each text has its own formal elements that serve to identify it as part of that particular genre. For example, while the social or temporal context of Greek and Shakespearean tragedy may differ, the actual text of a Greek tragedy is characterized by formal elements that are not dissimilar to the formal elements of a Shakespearean tragedy. 7 Knowledge of these formal structures gives students the ability to identify the text that they will attempt to analyze or create. Similarly, legal writing is a genre that is characterized by the conventions of legal practice, including precedent and a formal and businesslike tone. Knowledge of the formulaic, structural patterns of a particular legal document provides a tangible reference to use as a point of departure. Therefore, in the field of legal writing, while a motion to dismiss that was written thirty years ago would include many of the same formal elements as a motion to dismiss written today, i.e., a caption, an introduction identifying the party bringing the motion, references to pertinent rules, and a prayer for relief, the choice of language and the policies underlying the argument may be very different because the temporal context has changed. 1 9 In addition to the formal elements of a legal document, a legal writing "modes" or content-based categories; specifically, he addresses the "high mimetic" mode of tragedy). 17. Fourth Essay: Rhetorical Criticism: Theory of Genres, in ANATOMY OF CRITICISM 243 (1957) (discussing the concept of genre from a rhetorical basis, focusing not only on the form of a literary piece, but also on the relationship between artist and audience).
18. NEUMANN, supra note 9, at 419-79 (including sample documents as references for students to use as models); SHAPO, supra note 9, at 406-25 (including sample office memoranda and a memorandum in support of a motion). Patricia Bizzell discusses the aspects of a sample or model text. community's conventions may be discovered from analysis of a community's texts; however, these conventions are not arbitrary, but are part of an historical process). Similarly, in legal writing, the use of archaic language or surplusage may in fact be described more as a convention belonging to a different historical discourse group, rather than bad legal writing. See, e.g., RICHARD C. WYDICK, PLAIN ENGLISH FOR LAWYERS (4th ed. 1998) (dispelling many conventions of the legal practice (legalese) that most effective legal writers seek to avoid). 2001] course must focus on other fundamental concepts such as legal research, proper use of citation form, and correct use of legal authority. In both objective and persuasive memoranda, legal authority for a given point is indicated in the body of the text through primary or secondary legal citation. Although footnotes are rarely used in legal texts, the use of citations is frequent." ' Students must learn that citation to authority is essential to the credibility and strength of their argument. Students must also learn that the manner by which lawyers make reference to legal authority is conventionalized, even considered a language unto itself.
2 '
Thus, to write like a lawyer, law students must learn the language of citation form, acquire a sophisticated understanding of how to conduct legal research, and know when reference to authority is required. Although legal writing instruction has a substantive component, the hallmark of teaching such writing is a focus on skills uniquely associated with the practice of law. Some of the skills-oriented goals of a legal writing course include: 1) developing a writer's persona; 2) mastering legal research and legal analysis; 3) communicating; and 4) considering ethical issues. These skills will be addressed in detail in Section IV.
B. The Judicial Externship
Another skills-based course is the judicial externship. 22 In judicial externships, second and third year law students are placed with state and federal court judges for whom they work as a law clerk. 23 Students attend courtroom hearings, sit in on pre-trial or settlement conferences, write bench memoranda or draft opinions, confer with their assigned judge, and advise the judge regarding issues on cases to which they have been 22. The following clinic courses are offered at The John Marshall Law School: 1) the Fair Housing Clinic; and 2) externships, such as the judicial externship, lawyering practice, litigation practicum, innocence clinic, patent strike force, and immigration law. Many of the same principles set forth in this article apply equally well to these and other clinic experiences.
23. For an excellent explanation and analysis of the judicial externship see Smith, supra note 1, which discusses the clinical theory, goals, structure, and classroom component of a judicial externship and its evolving nature.
[Vol. 51:215 assigned . Students work on active files or cases set for hearing by their judge, as opposed to theoretical issues that might arise in a classroom. Students witness courtroom practice, talk with judges about courtroom procedures and theories of law, and write about and analyze issues in an effort to assist judges in the resolution of judicial matters. 25 Just as legal writing courses are primarily skills-based, so are judicial externships. However, just as there are fundamental concepts that define a writing course, there are fundamental goals of a judicial externship 26 course. First, students must acquire proficiency with researching and writing a bench memorandum, as well as drafting judicial opinions and orders. Because the externship follows their legal writing course, students have experience in drafting objective and persuasive memoranda. These skills are a helpful resource in drafting judicial memoranda. 27 Secondly, the externship affords students the opportunity to observe and learn courtroom practice and procedure. Students often observe jury selection, assist the judge with motions in limine, participate in the motion practice, sit in on pre-trial conferences, and attend impression hearings with the judge and the judge's law clerk. These experiences ground the extern in the rules of civil procedure and courtroom policy that are essential to the practice of law. These concepts are difficult to learn from a descriptive classroom explanation." Finally, a goal of the judicial externship is to acquaint the student with the role of the judiciary. In law school, students spend most of their time reading and analyzing appellate decisions. In the externship, students have the opportunity to discover how judicial opinions evolve from the procedural and political aspects of judicial deliberation. 29 Proficiency with a written document, knowledge of courtroom procedures, and an understanding of the judiciary are the first level of 24 . For an explanation of the role of a judicial extern, and of a law clerk, see REBECCA A. COCHRAN, JUDICIAL EXTERNSHIPs: THE CLINIC INSIDE THE COURTHOUSE 8-11 (1995) where the author describes the responsibilities and ethical considerations attendant to law clerks and compares them to those of an extern.
25. Id. at 93 (discussing decision-making and the role of the extern in this process). 26. Smith, supra note 1, at 438-41 (noting the four benefits of the judicial externship: (1) improving skills of legal writing and analysis; (2) gaining knowledge of procedural rules in practice; (3) acquiring knowledge of the decision-making process; (4) becoming aware of the complexity of the adversary system).
27. Id. at 439 (discussing the various kinds of written assignments an extern may work on and how each of these assignments refines research, writing, and analytical skills).
28. Id. at 442, 451-52 (commenting on the value of actual experience of the live clinic setting).
29.
Id. at 454 (noting that the clinical setting allows students the opportunity to become familiar with the operation of a court as an institution). 2001] learning in a judicial externship. In addition to these goals, the externship includes skills-oriented goals.
Specifically, the judicial externship allows students to gain a mastery of various skills, including: (1) organization and management of work; (2) problem solving; (3) effective communication; (4) recognizing and resolving ethical dilemmas; (5) improvement of analytical and research skills; and (6) development of a professional persona."' Each of these skills is necessary in a successful legal practice. Exposure to tasks that challenge a student's mastery of these skills allows students to think and act like lawyers. As a result, the judicial externship allows students to begin to develop their own professional identity which, ideally, is the ultimate goal of the course."
In contrast to a legal writing class, the judicial externship experience occurs primarily outside of the classroom. Externship courses, however, have a classroom component, which facilitates the externship and reinforces the development of various skills. 32 The externship presents a live opportunity for students to test and practice their skills under the guidance of the judge, as mentor, and the clinic professor, as coach.
33
When a judge assigns a project to a student, it is the student's responsibility to discern how to allocate his or her time, where to do the work, how to communicate any difficulty with the project to the judge, whether to seek outside advice from a professor, law clerk, fellow student, or the judge, how to maintain confidentiality, and how to treat the judge's staff with respect and civility.
Presumptions and misunderstandings can impede this process.
However, with a HASTINGS L.J. 725, 726-27 (1989) (addressing the topic of critique, which the author notes is: (1) a discussion of the students' performances; (2) an art; and (3) a skill that can enhance creativity). The author's observations apply equally well to the discussions between the professor-extern and judge-extern in a clinic setting. Id.; see also Donald A. SchOn, Educating the Reflective Legal Practitioner, 2 CLINICAL L. REV. 231, 233 (1995) (considering the distinction between the theory of the classroom and the reality of practice in professional education and particularly in legal education).
[Vol. 51:215 conscientious judge as mentor and an adequate classroom component, the judicial externship gives the student a great opportunity to grow and mature into a responsible and professional lawyer. 34 
III. TEACHING APPROACH: A UNIFIED PERSPECTIVE OF SKILLS
TEACHING
Skills training is a required component in many professional schools. Graduate programs in medicine, architecture, nursing, education, and music all have a practicum or field experience that is required to obtain a degree. 35 In law school, skills training may be required with regard to some legal writing classes; but, a required field experience is very rare.
36
In fact, legal scholars have noted that rather than be considered as part of the required curriculum, clinical education is often marginalized. 37 Ideally, an effective skills curriculum would be integrated, not only with other skills courses, but also within the entire curriculum. Skills learning would be viewed as a continuum of mastering the same skills, but in different courses and at different levels. 38 Students would begin with an introduction to legal skills in their legal writing courses and during the course of law school, they could advance to the threshold of practice in an intern-like clinical experience, like the judicial externship.
To effectively integrate skills learning, however, a law school needs to have a unified perspective in the teaching of legal skills. A helpful source for a perspective on teaching skills is the field of composition theory. In an article on non-academic writing, composition theorist, Lester Faigley, identifies three theoretical perspectives on teaching writing: the textual perspective, the individual perspective, and the social perspective. 39 34. OGILVY, supra note 30, at 1-9, 29-48 (exploring learning from experience and supervision in the context of the legal externship).
35. See Neumann, supra note 1, at 414-15 (describing the value of "reflective practica" in architectural design studio, psychotherapy, medicine music, and athletics).
36. Id. at 424. Neumann states:
[A] high proportion of students graduate from law schools without any genuine exposure to a reflective practicum. In the typical law school, only one skills course is required, and it is generally the most under funded course in the school (legal writing). The law school accreditation standards require a school to offer, on an elective basis, some "live-client or other real life practice experience... through clinics or externships," but the school need only offer such a course; it does not even have to satisfy student demand for it. 37. Id. at 417. Legal writing scholars have applied these theories to teaching legal writing. 4 ' However, the theories apply equally well to the teaching of skills in a broader context throughout the law school curriculum. This section focuses on the textual, individual, and social perspectives of writing. However, this paper will concentrate on the social approach, which is particularly effective for teaching skills because it focuses on context. In legal teaching, the context is the legal profession. By adopting a pedagogical philosophy of skills teaching that incorporates the textual and individual perspectives into the social perspective, a law school would effectuate a skills curriculum that is unified and effective. For example, legal writing courses would focus on the social context of legal practice and teach students to develop a writer's persona. 42 The Culture of the Legal Profession courses, students would actually enter into the social context of the profession and develop a professional persona.
A. The Textual Perspective
Scholars of composition and rhetoric define the textual perspective as 43 one that focuses on the end product, or the text . Instruction focuses on what the text tells the writer or requires the writer to do, rather than on the process the writer engages in, or the context within which the writer and the text function. 44 Concepts such as clarity, organization, format, length, word choice, syntax, punctuation, and voice act as constraints on the writer and must be followed in order to achieve an appropriate text. One scholar describes the textual perspective as follows:
The primary concerns of linguistics and literary criticism during much of the twentieth century have been the description of formal features in language and texts. Following from the assumptions of these traditions, much writing research has analyzed features in texts. This line of inquiry has long been dominant in the study of business and technical writing .... Results of these studies would be used to make generalizations about specific kinds of texts-generalizations that are sometimes stated prescriptively as rules for style and format. When applied to legal writing, the textual approach is appealing because legal texts are formulaic documents. 6 Convention dictates both the inclusion of certain sections of a legal text and the placement of those sections. Components within a trial brief are characterized by their content and their placement within the text. For example, the "request for relief" usually does not include citations and is placed at the end of the document, while the "question presented," which states the legal issue in one sentence, is placed at the beginning. 47 focus on the formulaic structure of a legal text has been commented on by one legal scholar as follows:
Headings and subheadings are common in legal writing. In briefs, not only is each of the major parts indicated by its appropriate heading, such as "Statement of the Issues," "Statement of Facts," or "Argument," but each point in the argument is given a heading. In other documents, such as legal memoranda, similar mechanical aids can be used. The run-in paragraph heading is helpful for breakdown into smaller segments. In instruments such as contracts, some lawyers hesitate to use paragraph titles because they fear that a court may read a brief and inadequate title as part of the document. But any danger of this can be met with a simple recital to the effect that "Paragraph headings are inserted for reference only and form no part of this agreement. '' 41 Although the textual perspective of legal writing is helpful to students because it makes the objectives and goals of their process visually clear, the perspective is limited to the extent that it is exclusive of the process the writer undergoes and it is arbitrary unless the context of the product or text is explained. 49 When students do not understand the format or fail to follow the format effectively, they have difficulty understanding what to do next. After all, when students are presented with a format to follow, and they believe they followed it, why should they do more? This hypothetical dilemma underscores the fact that more than a roadmap is necessary for students to master the skill of legal writing." Students need 48 . WEIHOFEN, supra note 41, at 140.
49. See YOUNG, supra note 40, at 35-36 (describing the current traditional paradigm in composition theory, which this article refers to as the textual perspective). Young explains:
[[Important changes have occurred in the discipline: composition is now being examined as a process . . . . It is no accident that the shift in attention from composed product to the composing process is occurring at the same time as the reemergence of invention as a rhetorical discipline. Invention requires a process view of rhetoric; and if the composing process is to be taught, rather than left to the student to be learned, arts associated with the various stages of the process are necessary. The changes are important not only because they are responsive to a long-standing need unmet by the current-traditional paradigm, but also because they are incompatible with some of the paradigm's basic features. They are challenges to the continuing viability of the paradigm. Id. 50. See Rideout & Ramsfield, supra note 1, at 49-51 (noting that the textual perspective (current traditional paradigm, product-centered classroom, formalist view) was used predominantly in law school for teaching legal writing well into the 1980's). However, the authors emphasize that its effectiveness is limited:
We do not mean to imply that a focus on the clarity and accuracy of the text, and
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to be guided through the process of legal writing, which is a new kind of writing they learn in law school.
B. The Individual Perspective
The individual perspective of writing focuses on the writer as opposed to the text. 5 ' Both the writer's sense of self-expression and the actual conduct and thought pattern the writer engages in are the focus of this perspective. A final written text is regarded as the endpoint along a recursive continuum of different writing activities in which the writer is involved. These activities include thinking, outlining, writing, rewriting, editing, and rethinking. Under this perspective, a writer's need to communicate is paramount, with a writer's idiosyncratic voice (as opposed to the text of the end product) driving the process. 52 A composition theorist has summarized the individual perspective with this description:
For researchers who take the individual perspective, a text is not so much an object as an outcome of an individual's cognitive processes. The primary attention shifts away from the text to an individual writer's emerging conception of the writing task. Researchers taking the individual perspective would likely examine how writers make certain choices during composing. They would inquire about writer's goals in composing, either by retrospective interviews or by asking writers to voice their thoughts while they composed. They would consider how an individual's formulation of a writing task directs the production of the resulting text. 53 The individual perspective is instructive to students of legal writing because it emphasizes the fact that legal writing is a new and different kind of writing and that students need practice and experience in this new idiom of expression. 54 A difficult experience for students of legal on the careful development of its subject matter, is wrong; especially in a discourse like law, with its reliance upon written texts and their precision and thoroughness, this focus is essential. Rather, this perspective, when used as the primary focus for instruction, omits important considerations in legal writing and its instruction and shortchanges our students. writing is the discovery that even though they apply all of the knowledge and success they have previously experienced in writing courses and follow the instructions of their legal writing professor, they still may fall short of an optimal result. Legal writing and thinking are learned through a recursive process which begins during a three-year period in law school and continues throughout the professional career of an attorney. 5 The process of internalizing the style, rhetoric, and methods of legal writing comes through repetitive practice, which in the first year of law school translates to the revision and editing of a legal document. Law students, especially first semester students, are very surprised and impatient with the necessary transition into the legal writing process. Instruction that focuses only on the textual perspective is not helpful in acclimating students into a new idiom or dialogue. A teaching approach that focuses solely on product often leads to students' frustration, anxiety, and, ultimately, hostility towards the instructor as well as the profession. By incorporating the individual perspective together with the textual perspective, students realize that they are not alone and that a well-written legal document is not the result of genius or rigid adherence to formula.
An example of approaching writing as a process is contained in the following story. During the first semester in law school, a professor assigned her legal writing class its first assignment. During the course of the assignment, one student would come to the professor's office two or three times each week with questions regarding the assignment. After the student's paper was returned and he received the highest grade in the class, the professor questioned him in detail about his writing process and he indicated that he had worked through thirteen different revisions of the assignment. The student provided the professor with a copy of all thirteen documents. The professor brought the pile of rewrites to her class and commented that the pile represented the work done by one of their colleagues on the previous assignment. She explained to the class that the pile represented the process, slow and self-examining, that the particular student went through before arriving at an acceptable text 56 from his perspective, and ultimately from her perspective.
focuses on the writing process "as an important source of substantive thought").
55. Id. at 135 (proposing that writing is a process of critical reflection that begins in law school).
56. See Phelps, supra note 5, at 1094-97 (describing writing as: (1) a process; (2) rhetorically based; (3) evaluated by the fulfillment of a writer's intention and the audience's needs; (4) a disciplinary creative activity; and (5) underscored by linguistic research).
Because the individual perspective helps students realize that their writing will involve a process of work that is new, slow, and reflective, this perspective is helpful to student legal writers who are having difficulty translating their former success with writing into legal writing. In most instances, students' previous writing allowed for creativity through broad statements often supported only by personal opinion." 57 When students attempt to apply their creativity to legal writing, however, it appears that creative observations and opinions have little value. 58 Once students understand that their observations need to be founded in an accurate assessment of the law, e.g., a judge's reasoning or a statutory provision, their process of becoming a creative legal writer begins. Additionally, when students realize that they are engaged in a new process, the process of legal analysis, they can develop the foundations of legal writing. Two legal scholars describe their implementation of the individual perspective as follows:
Engaging legal writing students in a Socratic dialogue is useless unless the legal writing assignments are structured around writing process principles. Teachers who use the product method, responding only to final, finished drafts, intervene in their students' thought processes too late: the students have already finished their thinking and writing, and have no opportunity to remedy the problems identified by the feedback. Using the writing process allows the teacher to "stop time" and respond to early drafts. The teacher can then intervene in the students' thought processes and ask Socratic questions while the students are formulating their legal analysis. The students learn because they must use their teacher's feedback to figure out what is wrong with their writing and fix it. Although the individual perspective is useful in acculturating law students into the new context of legal analysis and writing, it is limited 57. See Williams, supra note 41, at 10 (discussing the challenge facing legal writing professors to teach new "habits of thinking to counter the habits of everyday thinking that students bring with them from their undergraduate training in literature, philosophy, history, chemistry, sociology, etc .... ").
58. Phelps, supra note 5, at 1096 (discussing the "new rhetoric," a paradigm for teaching writing founded in the individual (process) perspective, as consistent with originality and creativity because it recognizes that writing is a process that is both "rational" and "intuitive"; most importantly that it can be taught by providing "students with methods of inquiry that aid them in probing the nonrational parts of their minds"); Rideout & Ramsfield, supra note 1, at 59-60 (noting that most law students struggle with the notion of a "loss of originality" due to an unfamiliarity with the conventions of the law and the creativity afforded by those conventions through legal argument).
59. Kearney & Beazley, supra note 41, at 890.
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because of the self-indulgence on which it is based. 6 0 Focusing primarily on process misleads law students to think that as long as they are engaged in the process, their efforts should be rewarded notwithstanding the outcome. However, this is not the case in the world of law, where the operative effect of a legal document is determined more by adherence to traditional formal requirements in combination with effective analysis than the amount of effort it may have taken to produce it. Therefore, while the individual perspective aids students in understanding that they are learning a new and a different dialogue, it is only a vehicle of coping with this new context; it does not explain the context. 6 '
C. The Social Perspective
The social perspective of writing focuses on the context in which a text 62 is generated. Under this theory, the context of a given culture, i.e., the political, economic, religious, or social norms of a group impel the text. One way cultural ideologies are communicated within a group is through language, which is characterized by syntax, vocabulary, and usage. The force of language and its effect are unique to a defined group. Thus, an understanding of language as it operates within the social context of the group from which a particular text emerges instructs the reader as well as the writer. The social perspective ... focuses on the process of composing, but this perspective understands process in far broader terms. In the social perspective, writing processes do not start with "prewriting" and stop with "revising." Researchers taking a social perspective study how individual acts of communication define, organize, and maintain social groups. They view written texts not as detached objects possessing meaning on their own, but as links in communicative chains, with their meaning emerging from their relationships to previous texts and the present context. The social perspective, then, moves beyond the traditional rhetorical concern for audience, forcing researchers to consider issues such as social roles, group purposes, communal organization, ideology, and finally theories 60 . See BIZZELL, supra note 19, at 66-68 (setting forth limitations of the individual perspective, including its narrow, too "inner-directed" approach); Rideout & Ramsfield, supra note 1, at 56-57 (suggesting that the individual perspective works best in legal writing contexts when combined with a broader perspective like the social perspective).
61. Rideout & Ramsfield, supra note 1, at 56-57.
62. See FAIGLEY, supra note 39, at 235-36.
Id.
[Vol. 51:215 of culture. 6 4 The social perspective is extremely adaptable to teaching legal writing because the law is a profession where the language is specialized, where procedure is dictated by detailed rules, where dress is so traditional it is almost codified, where ethical conduct is set forth in regulations restricted to lawyers, and where the occurrence and manner of recreational socializing are even normalized by customs within different practice groups. A new member of this group, for example a first year law student, is easily recognized as a novice because mastery of the social norms takes both time and exposure to the whole group. 65 Teaching law students the skills of lawyering requires instruction and initiation into the world of the legal profession, an emergence into a new discourse group,
66
with new paradigms of reasoning. An effective method of teaching legal writing, therefore, is to communicate to students an acknowledgment and respect for the context of the legal practice community. The social perspective, as applied to teaching legal writing, has been described as follows:
Learning to write, within this perspective, entails something of a "Catch-22." One must master the conventions of a discourse in order to be a member of that discourse community and, hence, an accomplished writer within that discourse; but those 64. Id. 65. See Williams, supra note 41, at 13 (defining expert (professional) thinking as successful socialization). Williams explains:
Expertise does not exist in a vacuum; it is a social construct. The concept of expertise cannot exist independently of a community of knowledge. The knowledge about which one is considered by others to be expert is developed, defined, evaluated, maintained, and transmitted by those in the community who are qualified to make judgments about what counts as expertise. If that is so, then we acquire expertise not in a vacuum, but as novices who must be socialized into a community of knowledge, into a community of discourse by those who constitute the community. The process of becoming an expert is at least as much a social process as an exercise of individual effort and intellect. Put this way, expert thinking is successful socialization.
Id.
66. See id. at 9 (describing successful socialization into a discourse community). Williams maintains:
Good thinking and good writing are not the natural outcome of natural growth but rather a set of skills that can be deliberately taught and deliberately learned in a context that we can describe as a "community of knowledge" or a "community of discourse." Good critical thinking/writing in general or good thinking/writing in a particular field does not simply happen as a result of a person's mind maturing, but is a consequence of experience gathered by working with others more experienced in some particular discourse community.
conventions are, by definition, known only to members of that discourse community. They are the linguistic and rhetorical substrata that create the group. Learning to write as a lawyer writes means, in a very real sense, becoming a lawyer. When we teach people how to write, we are teaching them word choice, organization, or even composing habits; but we are also inevitably leading them into the strategies and conventions of a particular discourse and thus offering them membership into that discourse community. Thus, we should see their mistakes and confusion, more often than not, as signs that they are struggling to find their way into that discourse. 67 Because of its practical focus on context, the social perspective of teaching is helpful not only in the limited context of skills training in legal writing courses, but also in the broader context of skills training such as clinical courses. Both writing and clinic courses focus primarily on skills instruction; legal writing instruction allows students to develop a legal writer's persona and clinical experience allows students to develop a professional persona. While legal writing courses generally introduce the novice to the legal world, clinical teaching is a bridge between law school and legal practice. Students in a clinic course work on real world issues, but their activity is supervised and regarded as instructional as opposed to profitable."' Students in a judicial externship experience a liminal existence between law school and practice. While working for a judge, students write draft opinions, advise the judge, and attend hearings and conferences; yet, they pay tuition for this learning opportunity and are supervised and mentored both by a judge for whom they work, and the professor who teaches the course.6 The clinical setting immerses a 67. Rideout & Ramsfield, supra note 1, at 58.
See Linda Morton et al., Not Quite Grown Up: The Difficulty of Applying an
Adult Education Model to Legal Externs, 5 CLINICAL L. REV. 469 (1999) (proposing a unifying paradigm for teaching law students, recognizing that while law students are "adults," they undergo great personal and professional growth in law school). The vision [of supervision] is perhaps best contained in ... a process in which the teacher is constantly identifying those aspects of the law, lawyering and the legal system that are critical to an understanding of what it means to be a lawyer. The issues that the teacher frames are the most important for supervision (the decisions) and the ways that she chooses to view those issues (the contexts) create a complex and constantly shifting scheme requiring the teacher's constant attention to the fundamental assumptions underlying each choice she makes.
Id. at 178-79.
[Vol. 51:215 student into a controlled setting within the legal profession. The language and culture of the legal profession act upon the student and the student begins to socialize himself within this new context. In the judicial externship course, students are confronted daily with dilemmas ranging from very banal issues, such as what to wear, to more serious questions of confidentiality or conflict."
The classroom component, which includes individual meetings with the clinical professor, helps students to adapt to the real world of practice. 71 When students are engaged as colleagues within the practice and advised in a serious and respectful way, they are better able to accept whatever challenges they face. Teaching students how to behave as lawyers gives them comfort and confidence within the clinical context. Clinical education can be described as the actualization of the social perspective. Therefore, the clinical focus on context complements legal writing instruction because the contextual nature of clinical education extends skills instruction. Additionally, the clinical focus on context allows students to realize that legal writing is only one skill in a continuum of skills that are taught in law school.
As mentioned above, one method of teaching legal writing is the textual perspective which is highly formalistic and focuses primarily on 72 textual format and structure . While this is helpful to students, it is Shalleck also discusses the fact that although the teacher defines the educational goals, the students have access to the "process" during which they "examine lawyering theories, skills, social theories, institutional critique, and personal feelings within the framework of their cases." Id. at 180. For a practical and anecdotal discussion of the importance of a mentor, see Robert Clifford, All Lawyers Face Urgent Need for Restoration of Mentoring, CHICAGO LAWYER, May 1994, at 11. Clifford describes mentoring as "not a mere transfer of information or advice," but instead "a relationship filled with nurturing, tension, inspiration, generosity, [and] reciprocity." Id.
72. See Hairston, supra note 43.
limited because it is not instructive to the student who, perhaps tied to a different context, fails to grasp the format of a particular legal document. 73 Also, because of its rigid and strict adherence to textual format, the textual perspective inhibits creativity and adaptability in the writer." 4 In order to adapt a type of text to a particular audience, the writer needs to understand the context of the audience. If a law student's audience is the general legal community, the student would need to understand the practice norms of that community. The individual perspective helps students to some degree because it recognizes the writer's inner voice and encourages the writer by acknowledging the act of writing: the recurrent process of thinking, writing, rewriting, and rethinking toward an endpoint. The writer's inner voice and the process impel the product as opposed to the product controlling the writer.
The individual perspective works as an intermediary step in skills learning because it informs the student that mastery of skills is part of a long recurrent process that has room for individuality and creativity. However, with regard to skills training viewed in a broader context, both the textual and the individual perspectives are defined by legal practice and therefore are most effective when used together with the social perspective.
Therefore, viewing legal writing as only one part of skills teaching 73 . See Gopen, supra note 2, at 334-40 (discussing what he deplorably regards as the "possible causes of traditional legal style"). Gopen cites obfuscatory legal style or jargon, the problem of precedent, and the insularity of lawyers that makes them a tribe unto themselves as just a few of the reasons why the writing of lawyers is poorly regarded. Id. at 336, 338-39. However, these exclusive characteristics of legal writing are not inherently destructive or negative. Rather, because lawyers are limited by their context, which is the world of legal rules or the law, and they are writing primarily for other lawyers, becoming a lawyer results in writing that will not be understood by non-lawyers, no matter how plainly written, because it will always be tied to the club of attorneys who know the law and how to express its rules in language. See id. at 339-40. For example, when a doctor writes a prescription for medication to be taken three times a day, the meaning of the prescription is understood in a very elemental way by the non-doctor patient, who would know the name of the medication, how often to take it, and how to take it. See id. However, a doctor would understand a deeper level of meaning that would include knowledge of the patient's illness, weight, and symptoms that could be deduced by looking at the same prescription. See id. Therefore, although the plain meaning of the prescription (text) would be available to the patient (lay person), only a member of the relevant club would have access to a deeper or more expanded meaning and significance of its words. See id.
74. See Phelps, supra note 5, at 1096 (proposing a new legal rhetoric, as an alternative to the "current-traditional paradigm" or textual perspective because writing is a "rational and intuitive process that can be taught" and that once legal analysis is learned, creativity can occur); Rideout & Ramsfield, supra note 1, at 59-60 (noting the limitations of the formalist (textual) perspective).
[Vol. 51:215 strengthens the teaching of legal writing because it places it within the broader context of skills teaching in law school and defines it in conjunction with the other skills courses necessary to prepare law students for the practice of law. 75 Under a unified perspective of skills teaching that incorporates the textual, individual, and social perspectives, clinic courses incorporate and continue the goals of legal writing courses.
While the first year law student struggles to adapt to the idiosyncrasies of legal writing and thinking within the fictional world of the open and closed memorandum, the second and third year law student employs this new language in the externship, which allows the student to refine written and analytical skills within the context of the courtroom. The judicial externship course allows students to employ the goals learned in legal writing. 76 The course prepares the more experienced student, who is at the threshold of practice, for the realities of the legal profession and places skills teaching within a continuum of learning in law school through interconnected courses related by a common perspective, rather than through a disjointed and competing set of courses with separate goals.77
IV. NEXUS OF SKILLS
The skills taught in law school are not unique to a particular course; rather, a number of different courses teach the same skills. Legal writing courses and the judicial externship course both address the following skills: ethical dilemma resolution, time management, legal analysis, legal research, factual investigation, problem solving, and communication. A legal writing class offers one context within which to introduce these skills to law students early in their career, and the judicial externship presents another context. The externship is much closer to that of actual practice, yet it acculturates students to the very same skills. This section of the article focuses on the teaching techniques that effectively impart 75 overlapping skills in both of these courses.
A. Ethics and Time Management
In both legal writing courses and in judicial externship courses, a billing exercise can be employed to teach students how to manage their time and how to record that time ethically. 78 In legal writing courses, an effective exercise is to require students to prepare a bill for one of the documents they have completed. Students are advised to record all time spent on a memorandum, including researching, writing, rewriting, editing, thinking, and consulting time. Students are then required to bring their bills into class, and the class compares the differences in the bills submitted. A student, elected as secretary of the class session, has the responsibility to record, on the blackboard, the different number of hours recorded for each task itemized in the students' bills. So, for example, one bill entry might read "wrote memo.., fifteen hours," while other bills may have more delineated categories such as "initial review of facts . . . one hour"; "consult with student colleagues . . . forty-five minutes"; "wrote first draft of statement of facts . . . one and one-half hours." The secretary of the class session writes down each entry as a billing category heading and under that heading reports the varying times spent by individual students. As a class, students discuss the significance of the differences of time and the varieties of headings. This exercise is effective for a number of reasons. First, it develops a camaraderie among the students in the class. Students realize that their colleagues were working just as hard or long as they were, and that other students also had difficulty with the same things in the assignment. Second, the exercise encourages students to sort out tasks, rather than seeing their time as a long dreary blur. Students realize how they spent their time and that they worked on a number of different tasks at different times. The billing exercise also helps students to see that writing is a process and that an effective final product is the result of recurrent rewriting and rethinking. 79. See Phelps, supra note 5, at 1100-01 (discussing the amount of effort needed for effective legal writing).
[Vol. 51:215 clinical professor discusses a student's time sheets. Generally, students will under-record the hours they spent on a project because they think they have spent too much time on it due to their inexperience. A professor should emphasize the importance of accuracy with regard to time sheet recordation to these students. 0 Students are not experienced lawyers, so it is expected that the time they spend on a given assignment would be greater than that of an experienced lawyer. This realization results in the student's greater awareness of his or her value as an attorney. Even though the time sheet may reflect a more than an ideal amount of time spent on a project, the time sheet is still part of a law school course and reflects a student's actual time and effort. Just as the billing exercise instructs writing students on time management, requiring judicial externs to keep time sheets helps them to recognize the multiple tasks they perform. By reviewing the timesheets students may be able to identify some work that could have been accomplished more efficiently and some that was completed well. Discussion about time sheets allows students to conduct a self-examination regarding individual time management. 81 Finally, a time recording exercise in both writing and clinic courses presents an opportunity to discuss ethical considerations regarding clarity 82 of billing. It is important to stress clarity in time recordation. Overbilling or under-billing often results from a generalized recollection of work that was performed. When legal work is set forth in specific terms, related to specific tasks, the reliability of a bill is enhanced. A humorous example of one student's experience is the following time sheet entry: "two hours ... lunch with judge, very interesting conversation." When the student was asked to clarify whether this was a social event or work, the student was unsure, perhaps because lunch was so tasty and free. However, when asked if any time during lunch was spent talking about a 80. Because this billing exercise is done in the context of a law school class, it may be the first time a student has actually drafted a legal bill and even more likely the first time a student has thought of billing as an ethical issue. This exercise provides an opportunity to introduce students to the American Bar Association's Model Rules of Professional Conduct Annotated Rules 1.5 and 7.1, which discuss both fee guidelines and communications concerning a lawyer's services, respectively.
81. The use of time sheets parallels the use of journals in clinic courses; however, the goal of using time sheets is time management and ethical billing practices as opposed to the goal of self-reflection attendant to journals. file, the student replied: "Yes! We spent the whole time talking about the summary judgment motion that was up that afternoon."
B. Legal Analysis, Legal Research, Factual Investigation, Communication
Lawyers research and analyze legal problems and then communicate the results of that process either in writing or orally. A lawyer masters these skills over the course of his career, with daily practice."' Two simulated exercises can be used in skills courses to develop awareness and mastery of these important skills. In a legal writing class, students can conduct a simulated deposition. For the open memorandum writing assignment, when students are first learning to do legal research, the professor can assign a problem with a skeletal statement of facts. After students have had time to review the problem and begin their research, motions can be made from the class to depose any witnesses or parties the class agrees upon. Students can play the role of the deponents, who will testify, lead counsel, who will conduct the requested depositions, and the court reporter who will transcribe the deposition testimony. During the next class, lead counsel takes the deposition with a prepared list of questions, and follow-up questioning is conducted by the class at large. The court reporter records the depositions, and a copy is given to each student. The deposition transcripts are made part of the "record," i.e., the fact pattern that forms the basis of the open memorandum.
Students enjoy this simulated deposition exercise because they get to play the role of an attorney during their first semester, and because it gives them some control over the assignment. From the beginning of the memorandum writing assignment, the students identify with the problem and their client's needs. Moreover, students learn through experience that factual investigation and communication skills depend on their knowledge of the law. Only after students begin their research, and have some understanding of the theory of law the problem presents, can they ask legally relevant questions to discover legally dispositive facts. Once students develop an abstract legal theory that applies to their case, they are able to investigate the concrete factual basis necessary for effective analysis.
In the judicial externship class, these same skills can be taught in a simulation allowing one student, playing the role of the judge, to discuss firm work experience for law students and the ongoing nature of skills education both as students during law school and as practicing lawyers at law firms).
[Vol. 51:215 a draft opinion written by a student, playing the role of extern. The student who plays the extern gives a draft opinion (that has already been filed to avoid confidentiality issues) to the student-judge who critiques the opinion for the extern and asks for certain changes. The extern is given the opportunity to respond to the judge. The whole class observes while the interview develops. After the interview, the class critiques the interview. Students learn from this simulation because they are allowed to analyze and criticize another's writing. The students also learn to maintain a professional demeanor during circumstances that might involve criticism or confrontation. The exercise allows students to discuss appropriate judicial demeanor as well as reflect on what they consider helpful mentoring and collegial skills. Students show their professional growth during this exercise because they are able to discuss their own experiences with the class, and can explain how they maintained a professional demeanor during a stressful experience. 
C. Problem Solving
Another helpful teaching technique in both legal writing and judicial externship courses is the individual interview. In both courses, it is effective for the professor to set the agenda during the first interview. In this interview, the professor can discuss any preliminary issues that have been identified with regard to a student's writing or any problems that may have arisen with regard to a particular extern's placement. By keeping the tone of the interview professional but caring, students can relax into their own professional identity and feel comfortable enough to seek the help or advice they need. In the externship course, the professor functions as an intermediary between the law school and student on the one hand, and the profession and the judge on the other. The professor takes on a quasi-collegial role and expects the extern to conduct himself in a similarly professional and respectful manner."' The relaxed atmosphere almost always results in open and frank discussions regarding problems the extern may have faced. In the legal writing course, especially during the first year, the tone of the interview should be caring yet formal. The professor's role is not an intermediary. Rather, the professor will be giving students a letter grade that will affect their grade point average. In addition, the professor will teach the students that what they thought was great writing needs great improvement to succeed as legal writing.
After the first conference, students should set the agenda of each additional meeting. This is an extremely valuable way of teaching students; it gives students a feeling of responsibility and selfdetermination. Students decide what they need help with and they can use the interview to resolve those problems. The interview requires students to articulate their problems and it invites them to regard the professor as their advocate, someone who wants to help them, and allows them to talk about themselves and their attitude towards their writing or their extern placement." 7 Students will often reveal concerns during the individual interview that they are reluctant to share with a whole class. For example, in a tutorial with a writing student, a student may reluctantly admit that he or she had spent hours on a research question, one that was intended to take only ten to fifteen minutes to resolve. Similarly, in the extern program, problems can be resolved during the individual interview that would be inappropriate to address in the classroom. For example, a student once left a note under her professor's door saying that she was going to drop the externship course in mid-semester because she felt too overwhelmed by law school, law review, and the externship. The professor met with the student individually, as did the judge, and together the three of them resolved the matter in a way that allowed the student to complete the effective criticism and competition. For a discussion of the mimetic quality of incivility and how it inhibits discourse, see Leonard J. Schrager, Civility Yields Success, 13 CBA RECORD 8 (1999).
87. In the externship course, which often is a Pass/Fail course, the student is more likely to see the professor as a quasi-colleague, rather than as the ultimate arbiter of the student's work because the anxiety levels over the student's grade is diminished by the Pass/Fail designation of the course, and the fact that the judge is the ultimate authority on the quality of a final text or task. See generally Smith, supra note 1, at 446-50 (discussing the oversight role at the law school in regard to judicial clerkships). In a legal writing course, which is graded, it is more difficult but still possible to direct the student towards a focus on his or her writing and writer's identity, as opposed to viewing the professor as the arbitrary repository of the "answers" and the "grade." Phelps, supra note 5, at 1100
(discussing the process of the teacher acting as a guide in a student's process of learning to make "informed rhetorical choices").
The Culture of the Legal Profession course and maintain her high level of performance in her other law school endeavorsi 8 Therefore, the individual interview trains students to take the initiative (to leave the note), to identify problems (to meet with her professor and the judge), and to have the confidence to work through these problems (to remain in the externship course), all in a professional and responsible manner.
D. Communication
Communication skills involve not only the ability to communicate ideas well, whether in writing or orally, but also the ability to assess the audience and adapt the communication to a particular individual or setting. The ability to communicate effectively allows lawyers to resolve problems efficiently with minimum stress, misunderstanding, or hostility." 9 Collaboration is a teaching technique used to teach communication. 9° Students are encouraged to collaborate with each other about their writing assignments, even though they are in the highly competitive environment of law school, where they will be graded individually for their final work product. The practice of law is highly competitive and confrontational, yet lawyers often must confer with other attorneys. Collaboration requires students to have the confidence to choose a discerning colleague who is trustworthy and the ability to communicate the legal dilemma clearly. Collaboration also encourages students to be collegial and to see themselves within the larger context of fellow professionals with whom they can share ideas, dilemmas, and problems.
In the judicial externship course, collaboration can be encouraged by conducting a roundtable discussion at the very end of the course to consider the value of the externship course. The discussion may focus specifically on the skills students have learned during their externships. For this exercise, students can be given a copy of the section of the MacCrate Report that lists "Fundamental Lawyering Skills." 9 ' Students 88. Williams, supra note 41, at 14-15. (maintaining that students are overwhelmed by their "new community" of law school, and need help with "the anxiety, insecurity, strangeness, etc., that accompanies all ventures into new social space").
89. MacCrate, supra note 38, at 90 (discussing the importance of communication as both an oral and written skill). can then discuss whether their placement was a valuable experience in light of the various skills listed. The most rewarding part of this exercise is that students have their own war stories to tell. The students discuss with their extern colleagues the kinds of experiences that they had during the course of the externship, e.g., what they did for or talked about with their judge. This is a great step forward for law students, from the very first memorandum they write in a legal writing course in the vacuum of law school, to learning how to go to a judge's chambers and say: "I think I can help you," to "this is what I wrote for the judge," to "this is how I dealt with the judge when she criticized me." The opportunity to discuss the skills they learned in the externship course underscores the importance not only of the skills themselves but of each student's individual awareness of his or her mastery of them.
V. CONCLUSION
Because the same legal skills are taught in legal writing and clinic courses, the courses work together as a progression in skills development. First, the law student is introduced to new paradigms in legal writing through various written and simulated exercises. Next, the student progresses to a more context-based skills education in clinic through both simulated exercises and actual experience of supervised placements within the practice. By adopting a unified perspective of skills teaching that focuses on the social perspective, while also being cognizant of the value of the textual and individual perspectives, an integrated skills curriculum allows law students to become immersed in the culture of the legal profession.
